
 

Unit 1: Geography and Mapping Skills: People, Places and Environments 

Content Area: Social Studies 

Grade Level: 2nd  

Unit Summary: 

A community is a place where people live, work, and play. There are many different places in a community to do these 
things, such as houses, restaurants, and parks. People in a community also work together to solve problems. Urban, 
rural, and suburban are three types of communities each with their own characteristics. Students will also look at the 
different types of maps that can be used, read a map, and determine which map they would need based on the 
information they are trying to gather. Lastly, we will look at Earth and the different landforms/ bodies that can be 
seen. 

Recommended Pacing: 

8 weeks 

State Standards Addressed: 

6.1.4.A.12.   Explain the process of creating change at the local, state, or national level. 

6.1.4.B.1.   Compare and contrast information that can be found on different types of maps and determine how the 
information may be useful. 

6.1.4.B.2.   Use physical and political maps to explain how the location and spatial relationship of places in New Jersey, 
the United States, and other areas, worldwide, have contributed to cultural diffusion and economic interdependence. 

6.1.4.B.3.   Explain how and when it is important to use digital geographic tools, political maps, and globes to measure 
distances and to determine time zones and locations using latitude and longitude. 

6.1.4.B.4.   Describe how landforms, climate and weather, and availability of resources have impacted where and how 
people live and work in different regions of New Jersey and the United States. 

6.1.4.B.6.   Compare and contrast characteristics of regions in the United States based on culture, economics, and 
physical environment to understand the concept of regionalism. 

6.1.4.B.7.   Explain why some locations in New Jersey and the United States are more suited for settlement than 
others. 

6.1.4.B.9.   Relate advances in science and technology to environmental concerns, and to actions taken to address 
them. 

6.1.4.B.10.   Identify major cities in New Jersey, as well as in the United States, and the world, and explain how 
geographic and demographic tools (e.g., maps, globes, data visualizations) can be used to understand cultural 
differences. 
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6.1.4.D.11.   Determine how local and state communities have changed over time, and explain the reasons for 
changes. 

6.1.4.D.14.   Trace how the American identity evolved over time. 

6.3.4.B.1.   Plan and participate in an advocacy project to inform others about environmental issues at the local or 
state level and propose possible solutions. 

RI.2.1.   Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding of 
key details in a text. 

RI.2.2.   Identify the main topic of a multiparagraph text as well as the focus of specific paragraphs within the text. 

RI.2.3.   Describe the connection between a series of historical events, scientific ideas or concepts, or steps in 
technical procedures in a text. 

RI.2.4.   Determine the meaning of words and phrases in a text relevant to a grade 2 topic or subject area. 

RI.2.5.   Know and use various text features (e.g., captions, bold print, subheadings, glossaries, indexes, electronic 
menus, icons) to locate key facts or information in a text efficiently. 

RI.2.8.   Describe and identify the logical connections of how reasons support specific points the author makes in a 
text. 

RI.2.10.   Read and comprehend informational texts, including history/social studies, science, and technical texts, at 
grade level text complexity proficiently with scaffolding as needed. 

SL.2.1.   Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers and 
adults in small and larger groups. 

SL.2.1.A.   Follow agreed-upon norms for discussions (e.g., gaining the floor in respectful ways, listening to others with 
care, speaking one at a time about the topics and texts under discussion). 
SL.2.1.B.   Build on others' talk in conversations by linking their explicit comments to the remarks of others. 
SL.2.1.C.   Ask for clarification and further explanation as needed about the topics and texts under discussion. 

SL.2.2.   Recount or describe key ideas or details from a text read aloud or information presented orally or through 
other media. 

SL.2.3.   Ask and answer questions about what a speaker says in order to clarify comprehension, gather additional 
information, or deepen understanding of a topic or issue. 

L.2.4.   Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 2 
reading and content, choosing flexibly from an array of strategies. 

L.2.4.A.   Use sentence-level context as a clue to the meaning of a word or phrase. 

L.2.5.   Demonstrate understanding of figurative language, word relationships and nuances in word meanings. 
A.   Identify real-life connections between words and their use (e.g., describe foods that are spicy or juicy). 
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Holocaust Curriculum: 

9. Demonstrate that s/he recognizes that each person must be responsible for things s/he says and does. 

10. Analyze ways in which people can stand up for what they believe is right and good. 

11. Think about and explain ways that a person can be more thoughtful and considerate of others. 

Technology Standards and 21st Century Practices 

CRP2. Apply appropriate academic and technical skills. 

CRP4. Communicate clearly and effectively and with reason. 

CRP6. Demonstrate creativity and innovation 

CRP11. Use technology to enhance productivity 

8.1.P.A.4 Use basic technology terms in the proper context in conversation with peers and teachers (e.g., camera, 
tablet, Internet, mouse, keyboard, and printer) 

8.1.2.A.1 Identify the basic features of a digital device and explain its purpose. 

8.1.P.C.1 Collaborate with peers by participating in interactive digital games or activities.  

8.1.2.C.1 Engage in a variety of developmentally appropriate learning activities with students in other classes, schools, 
or countries using various media formats such as online collaborative tools, and social media 

8.1.2.D.1 Develop an understanding of ownership of print and nonprint information. 

8.1.2.E.1 Use digital tools and online resources to explore a problem or issue. 

8.1.2.F.1 Use geographic mapping tools to plan and solve problems. 

8.2.2.A.1 Define products produced as a result of technology or of nature. 

8.2.2.A.5 Collaborate to design a solution to a problem affecting the community. 

8.2.5.A.1 Compare and contrast how products made in nature differ from products that are human made in how they 
are produced and used. 

Stage 1 - Desired Results 

Transfer 

Students will be able to independently use their learning to… 
 

- Understanding that where we live affects how we live. 
- Students can make an educated decision that will support their community and conserve the 
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environment. 

Meaning 

UNDERSTANDINGS 
Students will understand that ... 

● Climate, geographical location, natural resources, and people are what make a place unique and 
different.  

● People are dependent upon the natural resources found on Earth.  
● Maps of various types are used as a means to represent the world.  
● People change and adapt to their environments. 

ESSENTIAL QUESTIONS 
● What makes a place unique and different?  
● How does where we live affect how we live? 
● How can my knowledge of my unique environment help me advocate to keep it clean, safe and fair 

for everyone? 

Acquisition 

Students will know …. 
● the location of the United States, Canada and Mexico 
● how to identify a legend/key 
● how to use maps and globes 
● the location of the continents and oceans 
● different types of landforms including mountains, islands, valleys and grassland 
● characteristics of urban, suburban and rural communities in different parts of the world and 

where we live 
● modes of transportation and how they have changed over time in different countries 
● national symbols and their significance (American flag, bald eagle) 
● roles people play in the economy (producers and consumers) and a beginning sense of 

understanding of the effect on equal access to things in their community 
● national landmarks and their significance (White House, Washington Monument, Lincoln 

Memorial) 
● how natural resources impact everyday life 

Students will be skilled at ... 
● examining historical figures and events 

● investigate historical contributions 
● discussing current events in national and international communities and describe how they 

relate to the child and the community 
● introduce how cooperation and conflict shape the classroom, school, and 

community 
● understand concept of fairness, apology of action 

● studying types of community - urban, rural, and suburban 
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● compare and contrast physical characteristics of communities with the US and 
the world 

● describe how community and environment function as a unit 
● identify types of transportation within urban, rural, and suburban communities 

(land, air, water) 
● explore transportation's relationship to geography 
● describe effects of building and operating modes of transportation on physical 

environment 
● understand how modes of transportation changed over time 

● examining use of natural resources 
● describe 
● compare transportation needs of urban, suburban, and rural communities 
● the role of resources (air, land, water, plants) in everyday life 
● describe the effect of human activities (farming) on physical environments 

● exploring characteristics of economic resources 
● identify the multiple roles a person may have in the economy including 

● consumers as buyers 
● producers as workers 

● learning about location and care of school and home neighborhoods 
● identify the school location 

● demonstrating an understanding of diversity, tolerance, and respect 
● understand that differences make people unique and valuable as individual 

human beings 
● understand that differences make people valuable as individual human beings 

● using maps and globes 
● locating national communities 
● identifying landforms: mountains, islands, valleys, grasslands 
● locating and identifying continents and oceans 
● identifying the legend/key 
● examining other symbols on a map: continental borders, capitals, country borders, cities, mountains 
● developing an understanding of cardinal directions 

Stage 2 - Evidence 

PERFORMANCE TASK(S): 
SUGGESTED PERFORMANCE TASK(S):  

1. Vacation Map  
              Students will be asked to imagine that they are working for a travel agency to create a 
vacation travel map for a family that wants to visit an interesting place this year. Students will begin 
working as a group and then do some individual work, which will be combined to create a finished 
product. Students will be told, “ Since you are a travel agent, you have been able to travel for free 
for many years. You have been a world traveler who has visited all the continents, been to many 
different countries, and sailed across all the oceans. With partners you will create a travel vacation 
map, showing the continents and oceans. Then, you will choose a vacation continent/place for this 
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family.” Students will form small groups. Each group will be given a large piece of blue poster board 
and blank continent shapes. Students will work together to label the 7 blank continent shapes, 
position them on the poster board in the correct places, and label all five oceans. Ask students to 
include the equator and draw a compass rose. Next, ask students to locate and choose the family’s 
vacation destination continent/place by placing a sticker on the map. Each member of the group 
should be given a different colored, small sticker to place anywhere on their group map, to designate 
the specific place that they chose. Group members should create a map key, explaining the 
significance of each sticker on the map. For example: Red Star = Eric/Africa. Students should begin 
creating the travel directions for the chosen destination. Students will be told, “After choosing the 
vacation spot and marking it with a sticker, make sure your group creates a map key so we know 
whose sticker it is and what vacation place you chose. Then, start working on writing directions and 
a description of location that will help the family travel to their vacation spot from New Jersey.” 
Instruct students to Include…  
       · The name of the vacation place  
       · Describe where it is by telling what landforms or bodies of water are near it.  
       · Briefly describe the region; woods, desert, farmland, beach, mountainous,  
       · Use cardinal directions telling which direction to travel from NJ; North, South, East or West  
       · Tell what modes of transportation the family will use; car, walking, plane, boat  
       · Other landmarks that the family will pass by/through. 

OTHER EVIDENCE: 
These are suggested assessments that could be used in addition to the suggested performance task.  
1. Building a Community  
        Students will be asked to imagine that they are builders that have been asked to build a new town next 
to our town. Each student will be given a plot of land (poster board, construction paper, a large index card 
or small milk cartons/boxes- if you choose to make this task 3-D) to build a specific building/part of the 
town; such as a library, police station, school, grocery store, park, etc. Brainstorm with the class to create a 
list of buildings/places that they think should be included in this new town/community. Students should be 
given the materials that you want them to use and begin construction on their part of the project. At the 
end of the construction period, each students building/place should be combined to form a community. 
Students will explain their part of the project. Students will vote on a name for their town. Students should 
20 answer the following questions: 
             • What are the special features of your construction?  
             • How does your plan respect the community or environment? 
             • Do you think the community will accept your construction? Why or why not?  
 
2. Create-A-Book:  
        Ask students to choose any state in the US that they would like to visit. Provide reference materials and 
books. (Modify: Or they can choose a place in New Jersey that they are familiar with.) Instruct students to 
draw a picture of themselves and a friend visiting that state/place together. Under the pictures, ask 
students to write about what they see and do, describe the landforms and water forms. Include each child’s 
page in a book entitled “Ms Smith’s Class Sees the United States.”  
 
Other assessments, to demonstrate evidence of learning, may include: Formative Assessments (teacher 
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anecdotal notes, observations, questioning strategies, self and peer reviews, classroom practice, 
homework, and portfolios) and Summative ( benchmark assessments, end-of-chapter tests or projects, 
end of unit exam.) 

Stage 3 - Learning Plan 

This Unit utilizes the content of TCi Lessons 1-5 as well as any supplemental materials necessary. 
Learning  Activities may include… 

- Identify some of the key buildings and places in our community (Chesterfield) 
- Design a community that includes places to live, work, and play. 
- Hold a class treasure hunt. 
- Sing to reinforce understanding of eight geographic features. 
- Play a game to explore things from nature. 
- Learn about the features, advantages, and disadvantages of urban, rural, and suburban 

communities. 
- Use a compass to identify points on a map, as well as use cardinal directions to get from one place to 

another on a map. 
- Explore how people use natural resources in various environments and discover the effects of 

pollution. 

Core Materials and Resources: 

TCi Social Studies Alive My Community textbook 
TCi Social Studies Alive My Community interactive workbook 
www.teacherspayteachers.com 
www.betterlesson.com 
www.brainpopjr.com 
 
Read Aloud texts: 
Many Places by Janet Kaderli 

So Many Places to Go by Janet Kaderli. 

This is me and where I am by Joanne Fitzgerald 

Watch the Stars Come Out by Riki Levinson 

The Long Way to a New Land by Joan Sandin 

Communities at Work (series) by Jake Miller 

I Am America by Charles R. Smith Jr. 

Town Mouse, Country Mouse by Jan Brett 

CJ and the Mysterious Map by Kimberly Weinberger 

Make Way for Ducklings by Robert McCloskey 

Mapping Penny’s World by Loreen Leedy 

There’s a Map on My Lap by Tish Rabe 

X Marks the Spot! by Lucille Recht Penner 
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How We Know What We Know About Our Changing Climate: Scientists and Kids Explore Global Warming by 

Lynne Cherry and Gary Braasch 

Garbage by Robert Maass 

The Great Kapok Tree by Lynne Cherry 

Planet Patrol: A Kids’ Action Guide to Earth Care by Marybeth Lorbiecki 

Differentiation: 

English Language Learners - 
-Thoughtfully place student in a group with positive peer models 
-Give student a copy of an individual map for their use to reference 
-When describing the performance task, give the student the directions in small chunks to help them break 
down the general task at hand 
-Allow student to practice using cardinal directions prior to creating a map 
-Break instructions down into concrete and direct steps 
-Allow access to new vocabulary words or concepts in native language to help the student relate the 
information (especially when labelling a community - words such as library, school, grocery store, park, etc.) 
-Extended time for processing, activities, and assessments 
-Use pictures associated with vocabulary to help students associate words with pictures 
-Provide student with verbal and written sentence starters 
-Check in with student frequently to ensure understanding 
 
504 - 
-Prior to beginning the unit, ask students to generate background knowledge about the different types of 
communities - urban, rural, and suburban - and help them verbally make connections to their personal lives 
to ensure a better understanding of the topic. 
-Provide student with choices (ex., create a book about a place in the state or a place in the country) 
-Provide students with a personal copy of a map 
-When assigning groups for the performance task, place the student in group with positive peer models and 
away from distractions.  
-Include multisensory activities (ex., use videos for auditory and visual processing; use pictures when 
possible) 
-Allow student to gather information from other sources besides text (ex., videos, ) 
-Use picture cards when introducing unfamiliar vocabulary words 
-Allow for repetition of instructions 
-Show students an example of the finished product and help with breaking the task down into smaller 
chunks.  Provide student with clear directions to achieve each small task to help them achieve the overall 
task. 
-Refer to student’s 504 Plan to determine appropriate additional modifications for specific student 
 
Special Education -  
-Prior to beginning the unit, ask students to generate background knowledge about the different types of 
communities - urban, rural, and suburban - and help them verbally make connections to their personal lives 
to ensure a better understanding of the topic. 
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-Provide student with choices (ex., create a book about a place in the state or a place in the country) 
-Provide students with a personal copy of a map 
-When assigning groups for the performance task, place the student in group with positive peer models and 
away from distractions.  
-Include multisensory activities (ex., use videos for auditory and visual processing; use pictures when 
possible) 
-Allow student to gather information from other sources besides text (ex., videos, ) 
-Use picture cards when introducing unfamiliar vocabulary words 
-Allow for repetition of instructions 
-Show students an example of the finished product and help with breaking the task down into smaller 
chunks.  Provide student with clear directions to achieve each small task to help them achieve the overall 
task. 
-Refer to student’s IEP to determine appropriate additional modifications for specific student 
 
Students At-Risk - 
-Prior to beginning the unit, ask students to generate background knowledge about the different types of 
communities - urban, rural, and suburban - and help them verbally make connections to their personal lives 
to ensure a better understanding of the topic. 
-Provide student with choices (ex., create a book about a place in the state or a place in the country) 
-Provide students with a personal copy of a map 
-When assigning groups for the performance task, place the student in group with positive peer models and 
away from distractions.  
-Include multisensory activities (ex., use videos for auditory and visual processing; use pictures when 
possible) 
-Allow student to gather information from other sources besides text (ex., videos) 
-Use picture cards when introducing unfamiliar vocabulary words 
-Allow for repetition of instructions 
-Show students an example of the finished product and help with breaking the task down into smaller 
chunks.  Provide student with clear directions to achieve each small task to help them achieve the overall 
task. 
 
Gifted and Talented -  
-Compare their vacation spot to another vacation spot 
-Compare the differences and similarities between rural/suburban/urban in their chosen vacation spot 
-Develop ways to replenish natural resources in an area that is lacking in one or more of them 
-Provide student with challenging choices of reading materials 
-Encourage student to connect personal interests with current topics 
-Give students opportunities to research key concepts 
-Offer many choices for students 
-Give student broad, open ended questions and ask them to support their ideas with concrete facts 
-Ask students to reflect on their own learning 
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Unit 2: Economics/ Families Today and in the Past 

Content Area: Social Studies 

Grade Level: 2nd  

Unit Summary: 

Throughout the unit, students will look at various components of the economy, within their community and 
the country, as it is now and how it was in the past.  They will learn about consumers, producers, goods, and 
services and how changes within either the community or economy can affect the other.   They will think 
about the way in which people choose to spend their money and how to make such decisions.  

Recommended Pacing: 

6 weeks 

State Standards Addressed: 

6.1.4.A.8.   Compare and contrast how government functions at the community, county, state, and national levels, the 
services provided, and the impact of policy decisions made at each level. 

6.1.4.B.6.   Compare and contrast characteristics of regions in the United States based on culture, economics, and 
physical environment to understand the concept of regionalism. 

6.1.4.C.1.   Apply opportunity cost (i.e., choices and tradeoffs) to evaluate individuals’ decisions, including ones made 
in their communities. 

6.1.4.C.2.   Distinguish between needs and wants and explain how scarcity and choice influence decisions made by 
individuals, communities, and nations. How  

6.1.4.C.3.   Explain why incentives vary between and among producers and consumers. Interaction among various 
institutions in the local, national, and global economies influence policymaking and societal outcomes. 

6.1.4.C.4.   Describe how supply and demand influence price and output of products. 

6.1.4.C.5.   Explain the role of specialization in the production and exchange of goods and services. 

6.1.4.C.7.   Explain how the availability of private and public goods and services is influenced by the global market and 
government. 

6.1.4.C.8.   Illustrate how production, distribution, and consumption of goods and services are interrelated and are 
affected by the global market and events in the world community. 
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6.1.4.C.9.   Compare and contrast how the availability of resources affects people across the world differently. 

6.1.4.C.10.   Explain the role of money, savings, debt, and investment in individuals’ lives. 

6.1.4.C.11.   Recognize the importance of setting long-term goals when making financial decisions within the 
community. 

6.1.4.C.18 Explain how the development of communication systems has led to increased collaboration and the spread 
of ideas throughout the United States and the world. 

6.1.4.D.11.   Determine how local and state communities have changed over time, and explain the reasons for 
changes. 

6.1.4.D.14.   Trace how the American identity evolved over time. 

6.3.4.A.3.   Select a local issue and develop a group action plan to inform school and/or community members about 
the issue. 

RI.2.1.   Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding of 
key details in a text. 

RI.2.2.   Identify the main topic of a multiparagraph text as well as the focus of specific paragraphs within the text. 

RI.2.3.   Describe the connection between a series of historical events, scientific ideas or concepts, or steps in technical 
procedures in a text. 

RI.2.4.   Determine the meaning of words and phrases in a text relevant to a grade 2 topic or subject area. 

RI.2.5.   Know and use various text features (e.g., captions, bold print, subheadings, glossaries, indexes, electronic 
menus, icons) to locate key facts or information in a text efficiently. 

RI.2.8.   Describe and identify the logical connections of how reasons support specific points the author makes in a 
text. 

RI.2.10.   Read and comprehend informational texts, including history/social studies, science, and technical texts, at 
grade level text complexity proficiently with scaffolding as needed.RF.2.4.   Read with sufficient accuracy and fluency 
to support comprehension. 

RF.2.4.A.   Read grade-level text with purpose and understanding. 

RF.2.4.C.   Use context to confirm or self-correct word recognition and understanding, rereading as necessary. 

SL.2.1.   Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers and 
adults in small and larger groups. 

SL.2.1.A.   Follow agreed-upon norms for discussions (e.g., gaining the floor in respectful ways, listening to others with 
care, speaking one at a time about the topics and texts under discussion). 
SL.2.1.B.   Build on others' talk in conversations by linking their explicit comments to the remarks of others. 
SL.2.1.C.   Ask for clarification and further explanation as needed about the topics and texts under discussion. 
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SL.2.2.   Recount or describe key ideas or details from a text read aloud or information presented orally or through 
other media. 

L.2.4.   Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 2 
reading and content, choosing flexibly from an array of strategies. 

L.2.6.   Use words and phrases acquired through conversations, reading and being read to, and responding to texts, 
including using adjectives and adverbs to describe (e.g., When other kids are happy that makes me happy). 

W.2.7.   Participate in shared research and writing projects (e.g., read a number of books on a single topic to produce 
a report; record science observations). 

Holocaust Curriculum: 
2. Identify cultural contributions of people of different backgrounds. 
3. Demonstrate that s/he recognizes those contributions people give to one another. 

Technology Standards and 21st Century Practices 

CRP3. Attend to personal health and financial well-being 

CRP5. Consider the environmental, social and economic impacts of decisions. 

CRP4. Communicate clearly and effectively and with reason. 

CRP6. Demonstrate creativity and innovation. 

8.1.P.A.4 Use basic technology terms in the proper context in conversation with peers and teachers (e.g., camera, 
tablet, Internet, mouse, keyboard, and printer) 

8.1.2.A.1 Identify the basic features of a digital device and explain its purpose. 

8.1.P.C.1 Collaborate with peers by participating in interactive digital games or activities.  

8.1.2.D.1 Develop an understanding of ownership of print and nonprint information. 

8.2.2.A.1 Define products produced as a result of technology or of nature. 

8.2.2.A.4 Choose a product to make and plan the tools and materials needed. 

8.2.2.A.5 Collaborate to design a solution to a problem affecting the community. 

8.2.5.A.1 Compare and contrast how products made in nature differ from products that are human made in how they 
are produced and used. 

8.2.2.C.1 Brainstorm ideas on how to solve a problem or build a product 

8.2.2.C.2 Create a drawing of a product or device that communicates its function to peers and discuss. 

 8.2.2.C.5 Describe how the parts of a common toy or tool interact and work as part of a system 
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Stage 1 - Desired Results 

Transfer 

Students will be able to independently use their learning to… 
● Understand how businesses and the economy of a community are affected and affect the people 

who live within that community. 

Meaning 

UNDERSTANDINGS 
Students will understand that … 

● Economic opportunities are related to the availability of resources and technology. 
● The ways goods have been transported throughout history. 
● You need to balance needs and wants by looking at opportunity cost. 
● How you can be a smart consumer. 
● That communities change in a variety of ways. 
● The location of a community affects the way people live within the community. 

ESSENTIAL QUESTIONS 
● What makes a community unique? 
● How does where we live affect how we live? 
● Do all people living in a community have the same access to resources, jobs, and education? 

Acquisition 

Students will know …. 
● Roles people play in the economy (producers and consumers) and a beginning sense of 

understanding of the effect on equal access to things in their community. 
● How natural resources impact everyday life 
● What people use natural resources for.  
● How climate affects everyday life.  
● What you wear, where you live, and what resources the community has access to, is 

determined by climate. 
● How communities can change over time. 
● Ways to be a smart consumer, looking at needs, wants, and opportunity cost. 
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Students will be skilled at … 
● comparing and contrasting family life and community life of long ago to today 
● recognizing and experiencing songs, crafts, arts and games of other cultures as a reflection of 

changes in the community. 
● Examining the use of natural resources 

○ describe 
○ compare transportation needs of urban, suburban, and rural communities 
○ the role of resources (air, land, water, plants) in everyday life 
○ describe the effect of human activities (farming) on physical environments 

● explore characteristics of economic resources 
● identify the multiple roles a person may have in the economy including 

● consumers as buyers 
● producers as workers 

● Exploring the use of timelines to mark important events in a person’s life. 
● Describing the role of natural resources in our everyday life. (such as, air, land, water)  
● Identifying personalized environmental issues such as littering and recycling, and explaining 

why these actions are important. 
● Describing how a community is affected by seasonal and climate changes. 
● Identifying ways their community has changed over time. 
● Describing ways other communities have changed over time. 
● Balancing their needs, wants,  
● and opportunity costs when deciding to purchase something 

Stage 2 - Evidence 

PERFORMANCE TASK(S): 
May Include: 

- Students will be asked to imagine they have been asked to create a new toy for a factory opening up 
in Chesterfield. They will work with a partner to create their own toy factory taking into account the 
resources of their community.  

- What will the factory look like?  
- Where would they build the toy factory?  

-     With their partner, they need to create a product, factory name, and decide how they will distribute 
their product out to different locations. To create their product, students should first brainstorm the toy and 
then work together to draw it out. They should include labels on the drawing so others can understand what 
the features of the toy. A description of the toy will also be written describing the toy, what it does, what it 
will be made out of, and why they chose the features/materials they did. 

-      They will then work together to talk about the best way to distribute their product. Thought should 
be given how to distribute to different areas. For example, what different process would they use if they 
were shipping to a different country compared to locally? 

- Lastly, students will present their factory, toy, and distribution techniques to the class. 
 

OTHER EVIDENCE: 
- Make a toy using assembly-line techniques, then participate in a relay race to learn how goods are 
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transported to stores. 
- Create puppets representing service workers and write descriptions of their workers’ jobs. Describe 

the puppets’ jobs at a “job fair.” 
- Go on a virtual shopping trip and make choices about what to buy by distinguishing between 

economic needs and wants. 
Interactive Student Notebook entries 
Teacher observations and dialogue in classroom discussions. 
Unit assessment 
Performance rubrics 
Class participation 
Self assessments 
Projects (in class and at home) 

Stage 3 - Learning Plan 

This Unit utilizes the content of TCi Lessons 6-10 as well as any supplemental materials necessary. 
Learning  Activities may include… 

- Categorizing the things we buy 
- Create picture graphs of community jobs. Read about and pantomime different service occupations. 
- Analyze an illustration and song lyrics to identify good shopping habits. 
- Identify ways homes and neighborhoods can change. 
- Create a process diagram to show how food is brought from a farm to the store. 
- Conduct interviews with service workers in the school. 
- Read about a class that used good shopping habits. Plan a shopping trip using grocery store 

advertisements. 
- Examine how Chesterfield has changed over time using Google Earth. 
- Create a personal timeline 

Core Materials and Resources: 

TCi Social Studies Alive My Community textbook 
TCi Social Studies Alive My Community interactive workbook 
www.teacherspayteachers.com 
www.betterlesson.com 
www.brainpopjr.com 
 
Read Aloud texts: 
Big Rigs by Candice Ransom 

Materials by Melanie Mitchell 

Transformed: How Everyday Things Are Made by Bill Slavin 

From Wheat to Pasta by Robert Egan 

From Cow to Ice Cream by Bertram T. Knight 

Ox-Cart Man by Donald Hall 

I Stink by Kate McMullan 
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Farming by Gail Gibbons 

Supermarket by Kathleen Krull 

Your Allowance by Margaret Hall 

Plymouth: Surviving the First Winter by Susan Whitehurst 

Raising Yoder’s Barn by Jane Yolen 

Since 1920 by Alexandra Wallner 

Earthquake in the Early Morning by Mary Pope Osborne 

If You Lived at the Time of the Great San Francisco Earthquake by Ellen Levine 

Differentiation: 

English Language Learners - 
-Help students build their background knowledge and make a personal connection by thinking about the 
elements that contribute to the production and distribution of their favorite toy (what age range is it for? 
What materials make it up? etc.) 
-Thoughtfully place student with a student when assigning pairs 
-Check in with student to ensure understanding of key vocabulary words and concepts (ex., the idea of 
shipping a toy locally vs. internationally)  
-Break instructions down into concrete and direct steps 
-Allow access to new vocabulary words or concepts in native language to help the student relate the 
information 
-Extended time for processing, activities, and assessments 
-Use pictures associated with vocabulary to help students associate words with pictures 
-Provide student with verbal and written sentence starters 
-Check in with student frequently to ensure understanding 
 
504 - 
-During the movement activities, provide structure but still giving students a chance to move around often 
-Help students make a personal connection by thinking about their favorite toy and the elements that 
contribute to the production and distribution (what age range is it for?  What materials make it up? etc.) 
-Include multisensory activities (ex., use videos for auditory and visual processing; use pictures when 
possible) 
-Allow student to gather information from other sources besides text (ex., videos, ) 
-Use picture cards when introducing unfamiliar vocabulary words 
-Allow for repetition of instructions 
-Show students an example of the finished product and help with breaking the task down into smaller 
chunks.  Provide student with clear directions to achieve each small task to help them achieve the overall 
task. 
-Refer to student’s 504 Plan to determine appropriate additional modifications for specific student 
 
Special Education -  
-During the movement activities, provide structure but still giving students a chance to move around often 
-Help students make a personal connection by thinking about their favorite toy and the elements that 
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contribute to the production and distribution (what age range is it for?  What materials make it up? etc.) 
-Include multisensory activities (ex., use videos for auditory and visual processing; use pictures when 
possible) 
-Allow student to gather information from other sources besides text (ex., videos, ) 
-Use picture cards when introducing unfamiliar vocabulary words 
-Allow for repetition of instructions 
-Show students an example of the finished product and help with breaking the task down into smaller 
chunks.  Provide student with clear directions to achieve each small task to help them achieve the overall 
task. 
-Refer to student’s IEP to determine appropriate additional modifications for specific student 
 
Students At-Risk - 
-During the movement activities, provide structure but still giving students a chance to move around often 
-Help students make a personal connection by thinking about their favorite toy and the elements that 
contribute to the production and distribution (what age range is it for?  What materials make it up? etc.) 
-Include multisensory activities (ex., use videos for auditory and visual processing; use pictures when 
possible) 
-Allow student to gather information from other sources besides text (ex., videos, ) 
-Use picture cards when introducing unfamiliar vocabulary words 
-Allow for repetition of instructions 
-Show students an example of the finished product and help with breaking the task down into smaller 
chunks.  Provide student with clear directions to achieve each small task to help them achieve the overall 
task. 
 
Gifted and Talented -  
-Allow for choice of individual work, rather than working in pairs 
-Analyze and compare the points of view of the distributer vs. the consumer and challenges that each face 
-Provide student with challenging choices of reading materials 
-Encourage student to connect personal interests with current topics 
-Give students opportunities to research key concepts 
-Offer many choices for students 
-Give student broad, open ended questions and ask them to support their ideas with concrete facts 
-Ask students to reflect on their own learning 

 

Unit 3: People and Government Institutions and Practices 

Content Area: Social Studies 

Grade Level: 2nd  

Unit Summary: 

In this unit students will learn that communities are made up of the diverse group of people who live and 
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work within them.  They have groups of leaders who form governments within the communities.  There are 

many ways in which people can contribute to their community.   

Recommended Pacing: 

6 weeks 

State Standards Addressed: 

6.1.4.A.1.   Explain how rules and laws created by community, state, and national governments protect the rights of 
people, help resolve conflicts, and promote the common good. 

6.1.4.A.7.   Explain how the United States functions as a representative democracy, and describe the roles of elected 
representatives and how they interact with citizens at local, state, and national levels. 

6.1.4.A.8.   Compare and contrast how government functions at the community, county, state, and national levels, the 
services provided, and the impact of policy decisions made at each level. 

6.1.4.A.9.   Compare and contrast responses of individuals and groups, past and present, to violations of fundamental 
rights (e.g., fairness, civil rights, human rights). 

6.1.4.A.11.   Explain how the fundamental rights of the individual and the common good of the country depend upon 
all citizens exercising their civic responsibilities at the community, state, national, and global levels. 

6.1.4.A.12.   Explain the process of creating change at the local, state, or national level. 

6.3.4.B.1.   Plan and participate in an advocacy project to inform others about environmental issues at the local or 
state level and propose possible solutions. 

6.1.4.B.6.   Compare and contrast characteristics of regions in the United States based on culture, economics, and 
physical environment to understand the concept of regionalism. 

6.1.4.B.9.   Relate advances in science and technology to environmental concerns, and to actions taken to address 
them. 

6.1.4.C.7.   Explain how the availability of private and public goods and services is influenced by the global market and 
government. 

6.1.4.C.14.   Compare different regions of New Jersey to determine the role that geography, natural resources, 
climate, transportation, technology, and/or the labor force play in economic opportunities. 

6.1.4.C.16.   Explain how creativity and innovation resulted in scientific achievement and inventions in many cultures 
during different historical periods. 

6.1.4.C.18 Explain how the development of communication systems has led to increased collaboration and the spread 
of ideas throughout the United States and the world. 

6.3.4.D.1.   Identify actions that are unfair or discriminatory, such as bullying, and propose solutions to address such 
actions. 
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6.1.4.D.2.   Summarize reasons why various groups, voluntarily and involuntarily, immigrated to New Jersey and 
America, and describe the challenges they encountered. 

6.1.4.D.3.   Evaluate the impact of voluntary and involuntary immigration on America’s growth as a nation, historically 
and today. 

6.1.4.D.4.   Explain how key events led to the creation of the United States and the state of New Jersey. 

6.1.4.D.5.   Relate key historical documents (i.e., the Mayflower Compact, the Declaration of Independence, the 
United States Constitution, and the Bill of Rights) to present day government and citizenship. 

6.1.4.D.11.   Determine how local and state communities have changed over time, and explain the reasons for 
changes. 

6.1.4.D.12.   Explain how folklore and the actions of famous historical and fictional characters from New Jersey and 
other regions of the United States contributed to the American national heritage. 

6.1.4.D.13.   Describe how culture is expressed through and influenced by the behavior of people. 

6.1.4.D.14.   Trace how the American identity evolved over time. 

6.1.4.D.17.   Explain the role of historical symbols, monuments, and holidays and how they affect the American 
identity. 

6.1.4.D.18.   Explain how an individual’s beliefs, values, and traditions may reflect more than one culture. 

6.1.4.D.19.   Explain how experiences and events may be interpreted differently by people with different cultural or 
individual perspectives. 

6.1.4.D.20.   Describe why it is important to understand the perspectives of other cultures in an interconnected world. 

6.3.4.A.1.   Determine what makes a good rule or law and apply this understanding to rules and laws in your school or 
community (e.g., bike helmet, recycling). 

6.3.4.A.2.   Examine the impact of a local issue by considering the perspectives of different groups, including 
community members and local officials. 

6.3.4.A.3.   Select a local issue and develop a group action plan to inform school and/or community members about 
the issue. 

RI.2.1.   Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding of 
key details in a text. 

RI.2.2.   Identify the main topic of a multiparagraph text as well as the focus of specific paragraphs within the text. 

RI.2.3.   Describe the connection between a series of historical events, scientific ideas or concepts, or steps in technical 
procedures in a text. 

RI.2.4.   Determine the meaning of words and phrases in a text relevant to a grade 2 topic or subject area. 
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RI.2.5.   Know and use various text features (e.g., captions, bold print, subheadings, glossaries, indexes, electronic 
menus, icons) to locate key facts or information in a text efficiently. 

RI.2.8.   Describe and identify the logical connections of how reasons support specific points the author makes in a 
text. 

RI.2.10.   Read and comprehend informational texts, including history/social studies, science, and technical texts, at 
grade level text complexity proficiently with scaffolding as needed. 

RF.2.4.C.   Use context to confirm or self-correct word recognition and understanding, rereading as necessary. 

SL.2.1.   Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers and 
adults in small and larger groups. 

SL.2.1.A.   Follow agreed-upon norms for discussions (e.g., gaining the floor in respectful ways, listening to others with 
care, speaking one at a time about the topics and texts under discussion). 

SL.2.1.B.   Build on others' talk in conversations by linking their explicit comments to the remarks of others. 

SL.2.1.C.   Ask for clarification and further explanation as needed about the topics and texts under discussion. 

SL.2.2.   Recount or describe key ideas or details from a text read aloud or information presented orally or through 
other media. 

L.2.4.   Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 2 
reading and content, choosing flexibly from an array of strategies. 

W.2.7.   Participate in shared research and writing projects (e.g., read a number of books on a single topic to produce 
a report; record science observations). 

Holocaust Curriculum: 
2. Identify cultural contributions of people of different backgrounds. 
4. Demonstrate an understanding of the effects of our words and actions on others. 
5. Give examples of prejudice against individuals and others. 
6. Explain how prejudice hurts everyone and ways we all (individually, as a community, a nation, a world) 

suffer because of it. 
7. Demonstrate an understanding that when a person or group is being bullied and hurt by others, that some 

people try to help those being hurt, some people do nothing, and some people will join the bullies. 
10. Analyze ways in which people can stand up for what they believe is right and good. 
11. Explain the reasons that we must have rules and laws to help us live and work together in peace and 

harmony. 
12. Explain the reasons that we must have rules and laws to help us live and work together in peace and 

harmony. 
13. Demonstrate an understanding that not all rules ad laws are good and how we must work together to 

make them better. 

Technology Standards and 21st Century Practices 

CRP1. Act as a responsible and contributing citizen and employee. 
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CRP5. Consider the environmental, social and economic impacts of decisions. 

CRP7. Employ valid and reliable research strategies. 

CRP8. Utilize critical thinking to make sense of problems and persevere in solving them 

8.1.P.A.4 Use basic technology terms in the proper context in conversation with peers and teachers (e.g., camera, 
tablet, Internet, mouse, keyboard, and printer) 

8.1.2.A.1 Identify the basic features of a digital device and explain its purpose. 

8.1.P.C.1 Collaborate with peers by participating in interactive digital games or activities.  

8.1.2.C.1 Engage in a variety of developmentally appropriate learning activities with students in other classes, schools, 
or countries using various media formats such as online collaborative tools, and social media 

8.1.2.D.1 Develop an understanding of ownership of print and nonprint information. 

8.1.2.E.1 Use digital tools and online resources to explore a problem or issue. 

8.2.2.A.5 Collaborate to design a solution to a problem affecting the community. 

8.2.2.B.4 Identify how the ways people live and work has changed because of technology 

Stage 1 - Desired Results 

Transfer 

Students will be able to independently use their learning to… 
● Understand what it means to be an active and informed citizen in their community, state, and 

country. 

Meaning 

UNDERSTANDINGS 
Students will understand that ... 

● They can make a difference when they see a problem in their community. 
● Rules and laws are developed to protect people’s rights and the security and welfare of society.  
● Leaders in our society are elected through an election voted on by citizens and some leaders are 

chosen by other leaders. 
● Community leaders also make decisions about community services, how land is used, make laws, and 

whether to build something new or not. 
● They can take steps toward being a good citizen and help their community. 

ESSENTIAL QUESTIONS 
1. How can one person or many people work together to make a difference? 
2. What does a good citizen do? 
3. How does a successful community function? 
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Acquisition 

Students will know …. 
● Different communities experience different types of problems. 
● The contributions of individuals to U.S. history and culture. 
● What community leaders can and cannot do. 
● Ways to be good citizens. 
● Ways that communities share to meet their economic needs and wants. 
● How their community is special. 
● That a community develops celebrations to share pride in our country. 

Students will be skilled at ... 
● Identifying community and government leaders, explaining their roles, responsibilities and 

relationships, including mayor, governor, president, vice president, judges, senate, congress, 3 
branches of government. 

● Relating why important national buildings, statues, symbols, and monuments are associated with 
our national history and country. 

● Demonstrating patriotism and citizenship through the humanities. 
● Describing ways that American citizens can participate in community and political life. 
● Participating in a mock election and explain the benefits of voting in a democractic society. 
● Explaining the spatial concepts of location, distance and direction of the North American 

countries. 
● Identifying good citizens in the community. 
● Locating places on a political map. 
● Identifying a community problem and proposing a solution. 

Stage 2 - Evidence 

PERFORMANCE TASK(S): 
Some performance tasks may include: 
1. Electing a class president 

- Ask students to imagine that the class is going to elect a class president who will help the teacher 
make decisions about what happens in your classroom for a day. Students will list the characteristics 
that they feel the class president should have and the jobs they feel a class president should do on a 
poster entitled “Class President Wanted”. Students should be given an opportunity to share their 
ideas and posters. Then, students will have a mock class president election. Students who want to 
run for this mock election should write a paragraph explaining what good classroom citizenship traits 
they possess that would make them a great class president. Students who do not wish to run for 
election should choose (nominate) someone in the class and write a paragraph about why they think 
they have the characteristics to be a good president. Students should “campaign” by reading their 
paragraphs to the class. Ballots (blank pieces of paper) should be given out and classmates should 
vote; the class president winning by majority rule. The teacher should designate one day of the week 
as “Pretend Class President Day”, allowing the winner to help make decisions for that day; perhaps 
helping to assign that night’s HW, choosing a fun activity, etc. Students should be asked, “Did you 
think it was a good idea for us to vote for a class president or do you feel that the teacher should 
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have appointed someone without asking the class their opinions? Why or Why not?”  
- ADDITIONAL: Students can create campaign signs, such as “Vote for Bob, he’ll do the job!” … “Chris 

is best, forget the rest!”  

OTHER EVIDENCE: 
2.  Animal Mascot  

- Students will be asked to imagine that they are a campaign worker for a class mascot candidate. Tell 
students, “Your job is to convince your classmates why your chosen animal should be the class 
mascot.” Each small group will have to first agree upon an animal with strong “leadership” qualities. 
The group will vote to choose one animal to create a campaign poster for, which 15 should depict 
their animal’s leadership qualities. Students should then write a short speech, about five sentences, 
to be presented to the rest of their classmates. After the presentations, the students will fill out a 
ballot, voting for the class mascot with the best qualities. Students should be able to answer these 
questions:  

- • How can we distinguish a great leader from a bad one?  
- • What characteristics were important to you when considering and designing your poster?  
- • How did you determine the best candidate for the job of class mascot?  

 3. DESIGN A PATRIOTIC TOWN FLAG:  
- Students create a new flag that will represent their own town. Students will be given a white piece of 

construction paper. Students will choose the colors and designs for their town flag carefully, making 
sure that they can explain why they chose each idea and what each color and design represent. 
Students will explain how their flag depicts patriotism for our town 

- Propose possible solutions to given community problems and compare your solutions with how 
people actually solved these problems. 

- Make predictions about what leaders can do. Conduct a mock demonstration urging community 
leaders to take actions to fix a playground. 

- Create a Good Citizen book to record the good-citizen actions you will perform. 
- Discover the economic interdependence of communities and states by exchanging product cards. 
- Create an award for someone who has helped your community. 
- Design a postcard showing an aspect of your community that could be shared with other 

communities. 
Interactive Student Notebook entries 
Teacher observations and dialogue in classroom discussions. 
Unit assessment 
Performance rubrics 
Class participation 
Self assessments 
Projects (in class and at home) 

Stage 3 - Learning Plan 

This Unit utilizes the content of TCi Lessons 11-14 as well as any supplemental materials necessary. 
Learning  Activities may include… 

- Identify problems in school and possible solutions. 
- Create a biography of an important African American that impacted societal change. 
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- Participate in an election. 
- Sing a song about good citizens. Play a game to reinforce the concepts. 
- Act out the concepts of community, state, and country. 
- Identify problems in our community and propose solutions. 
- Retell a story about a community making a decision and write a newspaper article about it. 
- Identify good citizens in your community and design statues to honor them. 
- Write and draw about how communities celebrate the Fourth of July. 

Core Materials and Resources: 

TCi Social Studies Alive My Community textbook 
TCi Social Studies Alive My Community interactive workbook 
www.teacherspayteachers.com 
www.betterlesson.com 
www.brainpopjr.com 
 
Read Aloud texts: 
Garrett Morgan: Inventor of the Traffic Light and Gas Mask by Patricia J. Murphy 

Jane Addams: Pioneer Social Worker by Charnan Simon 

Kid Blink Beats the World by Don Brown 

Native American Doctor: The Story of Susan LaFlesche Picotte by Jeri Ferris 

Rosa by Nikki Giovanni 

If I Were President by Catherine Stier 

Our Leaders by Ann-Marie Kishel 

What Is Government? by Ann-Marie Kishel 

Our Government: The Three Branches by Shelly Buchanan 

House Mouse Senate Mouse by Cheryl Shaw Barnes and Peter W. Barnes 

Being a Good Citizen: A Book about Citizenship by Mary Small 

Good Citizen Sarah by Virginia L. Kroll 

Lincoln: A Photobiography by Russell Freedman 

Serving Your Community by Christin Ditchfield 

In My Neighborhood by Mari C. Schuh 

On the Town: A Community Adventure by Judith Caseley 

What Is a Community from A to Z? by Bobbie Kalman 

Differentiation: 

English Language Learners - 
-When creating their poster about class president, allow student to use a word bank with key words that 
may help them with writing and developing ideas 
-When writing their paragraph for nomination of class president, help student brainstorm different traits 
that and provide them with a word bank as they are writing 
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-Provide student with graphic organizers to help them organize their thoughts and develop ideas 
-Break instructions down into concrete and direct steps 
-Allow access to new vocabulary words or concepts in native language to help the student relate the 
information 
-Extended time for processing, activities, and assessments 
-Use pictures associated with vocabulary to help students associate words with pictures 
-Provide student with verbal and written sentence starters 
-Check in with student frequently to ensure understanding 
 
504 - 
-Provide student with sentence starters when writing their paragraph 
-Give student access to a word bank with key words that will assist them when writing their paragraph 
-Include multisensory activities (ex., use videos for auditory and visual processing; use pictures when 
possible) 
-Allow student to gather information from other sources besides text (ex., videos, ) 
-Use picture cards when introducing unfamiliar vocabulary words 
-Allow for repetition of instructions 
-Show students an example of the finished product and help with breaking the task down into smaller 
chunks.  Provide student with clear directions to achieve each small task to help them achieve the overall 
task. 
-Refer to student’s 504 Plan to determine appropriate additional modifications for specific student 
 
Special Education -  
-Provide student with sentence starters when writing their paragraph 
-Give student access to a word bank with key words that will assist them when writing their paragraph 
-Include multisensory activities (ex., use videos for auditory and visual processing; use pictures when 
possible) 
-Allow student to gather information from other sources besides text (ex., videos, ) 
-Use picture cards when introducing unfamiliar vocabulary words 
-Allow for repetition of instructions 
-Show students an example of the finished product and help with breaking the task down into smaller 
chunks.  Provide student with clear directions to achieve each small task to help them achieve the overall 
task. 
-Refer to student’s IEP to determine appropriate additional modifications for specific student 
 
Students At-Risk - 
-Provide student with sentence starters when writing their paragraph 
-Give student access to a word bank with key words that will assist them when writing their paragraph 
-Include multisensory activities (ex., use videos for auditory and visual processing; use pictures when 
possible) 
-Allow student to gather information from other sources besides text (ex., videos, ) 
-Use picture cards when introducing unfamiliar vocabulary words 
-Allow for repetition of instructions 
-Show students an example of the finished product and help with breaking the task down into smaller 
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chunks.  Provide student with clear directions to achieve each small task to help them achieve the overall 
task. 
 
Gifted and Talented -  
-Identify a problem that may arise in a community and explain how to solve it 
-Provide student with challenging choices of reading materials 
-Encourage student to connect personal interests with current topics 
-Give students opportunities to research key concepts 
-Offer many choices for students 
-Give student broad, open ended questions and ask them to support their ideas with concrete facts 
-Ask students to reflect on their own learning 
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